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Thisdocument has beenwritten tosupport teachers of RE, subject leaders and coordinatorsin
all school subject to the new Ofsted framework, published in May 2019 for inspections from
September 2019.

In this document, we will focus on Part 2 of the School Inspection Handbook, which focusses on
howschoolsare judged, andmore particularly, onthesectionwithintitled ‘The qualityof
education’ (p41) which contains information on what have become known as the 3 Is - Intent,
Implementation and Impact.

The aim of this document is to help teachers understand what Ofsted means by these three
terms by:

e explaining what they mean in the context of RE,
e providing example answers to questions that an Ofsted inspector might ask
e listing additional questions that you might want to think about
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INTENT

Theterm ‘intent’ refersto ‘theextent towhichtheschool’s curriculumsetsout the knowledge
and skills that pupils will gain at each key stage’ (paragraph 168)

Key questions to think about

Whatistheintentionof the RE curriculum inyour school? How does this
contribute to the whole schoolintent?

Within the context of the whole school intent, you need to be clear about the intention of RE.
This means being clear about the knowledge and skills your pupils will gain at each key stage in
RE, but also how this contributes to the wider school intent and ethos.

Beyond this, it should be clear how RE will contribute to ‘the knowledge and skills that pupils
needinordertotake advantage of opportunities, responsibilities and experiences of later life’
(paragraph170). ThecontributionthatREcanmake topreparing pupilsforlifeinmodern
Britain will be significant.

Are there clearly defined and agreed end points for each key stage?

Leaders should think carefully about the end points the curriculumis building towards. This
meansthatitshouldbeclear ‘what pupilswillbeabletoknowanddoatthoseendpoints’
(paragraph 177)

Does the sequencing of the curriculum enable pupils to build towards the
defined end points?

Leaders will be expected to ‘have sequenced the curriculum to enable pupils to build their
knowledge and skills towards the agreed end points’, ensuring ‘that this contentis taughtina
logical progression, systematically and explicitly’ sothatall pupils canacquire thereach the
agreed end point. (paragraph 177)

What is the role of RE in contributing to pupils’ SMSC development?

There are many ways that RE can contribute to pupils’ spiritual, moral, social and cultural
development; these include learning about different people’s faiths, reflecting on their own
beliefs, investigating moralandethicalissues, working with others fromdifferentbackgrounds
(see the Shared Space project for more on how RE contributes to this), understanding cultural
influencesandshowingrespect fordifferent faithsandcultural diversity (paragraphs215-219)
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Example answers

What are the educational aims of RE in your school?

The Curriculum as a whole

In Foundation Stage we focus on experiential learning, development of the whole child
andwhole class creative experiences that lead to deep learning and the embedding of
key skills. As the children move furtherinto Key Stage 1, we ensure the retention of the
creativity found in Foundation Stage while moving pupils towards the skills needed to
increase their knowledge and understanding of the subject.

The RE Curriculum

InFoundationStage, RE isexperiential, creative andreflective. Childrenare giventime
tothink, talk about and consider the world around them and the beliefs of others within
theircommunity. Through creative opportunities, independent and teacher led tasks,
they are able to find out about places of worship and believers. Children are
encouraged to use technical vocabulary to share their understanding with their peers
and adultsworkingwithinthe classroom. AsthechildrenmoveintoKeyStageOne,
these opportunities for experiential learning continue and RE remains creative. The
children are given further opportunities to look at religions and non-religious
worldviews inincreasing depth, building on the knowledge acquired in the Foundation
Stage.

Theschool’svisionandeducationalaimsforreligiouseducation
are to provide a rigorous academic curriculum that is ambitious,
challenging, enriching and inclusive. This is in line with the
school’saim toencourage highaspirationsinordertomaximise
progress and to enable all pupils to experience the joy of success.
Ouraimsandyvision for RE also reflect theintent of the locally
agreedsyllabuswhichare'tosupportpupils'personal search for
meaning by engaging enquiry into the question ‘'whatisit tobe
human?' through exploring answers offered by religion and
belief.

Our intent is to provide an academic RE curriculum that enables
pupilstoholdbalancedandinformedconversationsabout
religion andworldviews.
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We aim to develop young people with a high level of religious
literacy particularlyintermsof understanding diverse traditions of
interpretation and an understanding of the social, historical,
political and cultural factors which impact religious belief and
expression. As a post-16 institution we aim to build on the
foundations of knowledge andunderstandingbuilt in EYFSand KS1-
4 and prepare our students for adult life.

Does every teacher understand the intent for RE?

As a staff we have worked together to discuss the RE
curriculumand look at the opportunities for learning across
theschool. Asaresultall members of staff feel confident to
talkaboutourRE curriculumanditsintent. Wehavealso

evaluatedthe curriculum coverage todiscuss what we could
domore of and which areas we need to focusonmore to

ensure that our children achieve deep learning.
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What does a religiously educated pupil look like at the end of this key
stage?

Wehaveaclearplanforwhat pupilsshouldknowandbeabletodoinREbytheendof
KS3. Thisisexplicitinplanningand thereisashared understandingacross all those who
teachRE. Pupilsareexpectedtobeabletotalkandwrite knowledgeablyabout religions
andbelief, usingsubjectspecificlanguage accuratelyand confidently. Theyshouldbe
able to utilise RE specific skills such as making links between beliefs, teachings and
practices; analysing andinterpreting religious textsand understanding symbolismin
images, actions and metaphorical language. Pupils should have the skills toengage in
respectful dialogue about religious, philosophical and ethical issues.

Additional questions to consider

What are the intentions of your school curriculum?

What is the intention of the RE curriculum in your school?

What does your Locally Agreed Syllabus say about the aims and purposes of RE?
What is the vision for RE in your school?

How does RE make a difference to your pupils?

How does RE in your school compared with the aims and purposes of RE in the Locally Agreed
Syllabus and other national documents?
Whendidyoulastreviewtheaimsandpurposesof RE?

Are pupilsinvolved in discussion of curriculumintent?

Isthere adifference inintent between core RE and examined RS?

What is the curriculumintent for RE at Key Stage 5?7

Do SLT and governors understand the curriculum intent for RE?

What wider principles inform your curriculum intent?

On what basis have you selected the exam specifications you teach?
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IMPLEMENTATION

Inorder to evaluate the implementation of the curriculum, the focus will be on how the
curriculum is taught at subject and classroom level. (paragraph 180)

Key questions to think about

How does RE form part of the wider curriculum model?

Schoolswillneedtotheirdecisionsabout thetime, placeandrolethatREhasintheschool
timetable. Thisshould reflect the wider schoolintent, ensuring that pupils study ‘the basic
curriculum, whichincludesthenational curriculum, religiouseducationandage-appropriate
relationship andsexeducation’ (paragraph 172). While Academies are free to construct their
own curriculum, they ‘are expectedtoofferall pupilsabroad curriculum that should be similar
in breath and ambition’ (paragraph 172). This means that ‘Academies must include English,
mathematics, science and religious education in their curriculum.’ (footnote 68, page 42)

How does the curriculum sequence enable pupils to make progress and
ensure learning?

Learningisdefinedin the Ofsted handbook as ‘an alteration in long-term memory’ (paragraph
182). Inorder to achieve this, the curriculum needs to be in an order so that ‘new knowledge
andskills build onwhat has been taught before’ (paragraph 181), meaning pupils can ‘connect
newknowledge withexistingknowledge’ andwork towardsclearlydefinedendpoints.’

What expertise is there amongst the teachers of RE? What CPD is there for
teachers of RE to ensure that they are experts in what they are
teaching?

Itisimportant the teachershave expert knowledgeinRE. Where teacherslack expertise, they
should be ‘supported to address gaps in their knowledge’.

What concepts, knowledge and skills are found at the heart of your
lesson? How do these fit with the wider RE curriculum?

Progression of pupils to the agreed end pointsis of crucial importance, and so teachers should
know how what is happening in a lesson contributes to the sought after progress. Using their
expertise, teachersought to present information clearly to enable pupils to understand key
concepts (paragraph 181)
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How isassessment used toinform teaching? Howisitused to help
pupils use what they know and to develop their understanding?

Effective assessment should ‘help pupilsembed knowledge and use it fluently’ todevelop their
understanding whilst assisting ‘teachersin producing clear next steps for pupils’ (paragraph
183). This canrefer to both formative and summative assessment, which should both be used
‘to support the teaching of the curriculum’ (paragraph 183).

Example answers

How do you take account of pupils’ prior learning to ensure progression
to expected end points?

Teachers check existing knowledge and understanding of a topic prior to
teaching throughlistening to pupils talkabout animage linked to the topic

andfinding out what theyalready know about the topic, or through testing
keyterminologytocheckwhichtermsarealready familiartopupils.

How does your teaching help pupils develop long term memory and
mastery?

Thecurriculumisdeliberatelyplannedtoenablepupilstorevisit keyconceptsand deepen
understanding. Retrievalofrelevant priorlearningatthestartofeachtopicaimsto
embed these concepts and teach forlongtermmemory. Frequent ‘low stakes testing’ is
used; thisisbecause theact of recallinginformationfrommemoryactually helpsto
strengthen the memory itself. Frequent testing does not just help measure
understanding, it helps develop understanding.

-
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How does RE form part of the wider curriculum model?

RE is taught to all students at KS3 and KS4. The school’s ethos
emphasizes ‘Achievement for All’, sowe thinkitimportant that ALL
pupils are given the same opportunities tostudy. Thereisone lessona
week at KS3 and two lessons a week from Y9 onwards. This ensures we
have plenty of time toteach the full GCSE course toall pupils. The pupils
areset by the English department as thereis not enough flexibility inthe

timetableforRStobesetonitsown. Attheendof Y11, all pupilsare
entered for the GCSE exam.

AtKS5, RSis given the same number of lessons as all other Alevel
subjects.

Although RE is taught within distinct RE lessons, as school we feel that it contributes
strongly tootherareasof thecurriculum. Through planningwe ensure that
opportunities tostudy religions and non-religious worldviews through art, musicand
drama are regularly given. We feel that this enables pupils to look at RE through a
different lens and share their knowledge through these mediums. We have also
noticed that RE strongly contributes towriting in English; it gives pupils the skills to
debate, enquire and form their own opinions which has developed children’s writing
styles. Forthisreason, weensurethateachtermthereisanextendedwriting
opportunityineachyeargroupthatisbaseduponanREconceptortopicthatwe
have beenstudying.
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What concepts, knowledge andskillsare at the heartof your lesson?
How does this fit with the wider RE curriculum?

Inthe lesson observed, the pupils were using what they know
abouttheconceptofatonementandlinkingittoChristian
practicesatEaster. Thismeantthelessonnotonlyreinforced
priorlearningabout both Christianbeliefsand Christian
practices, but it enabled the pupils to deepen their
understanding and further see how one belief might lead to
diverse practices.

‘Learning is of high quality because teachers use well-chosen activities, often
based on enquiry methods, which are inspiring and transformational.
Learning is differentiated exceptionally well, with all children supported and
challengedinavariety of ways toachieve their best. Pupils describe the way
that REenables them toraise questions, reflect and ‘dig deeply’ in their
thinking. They have an exceptionally good knowledge and understanding of
Christianity. Thiswasevidentwhenolderpupilswereexploringand

identifyingmomentsofchallengeandtrustinthelife of Moses.’ (SIAMS
June 2018) Inthis lesson, children were able to use their knowledge of the
life of Moses to make connections between key concepts and other leaders
fromthe Old Testament. This is because the spiral curriculum that we use
enableschildrentodigdeeplyintoconceptsanddevelopafirmer
understanding of key beliefs.

How doyou know pupils are making progress towards defined end
points?

Ourcurriculumisdesigned todevelopasuite of skills, and these skillsare foundasa
thread through the different topics. By clearlyidentifying whenwe are using these skills
intheworkwe doandinthe assessments the pupils take, we can keep aneye onhow

they progress, not only by making quantitive judgmentsinassessment e.g. a percentage
score, but in qualitative judgements from reading answers

10
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How have you constructed a curriculum that meets the aims and
purposes of your chosen exam specification?

The order of our units have been carefully considered. This is because in our A level you
cannotgainthe top marksunlessyourealise the synopticity between the units. We
interleave our Alevel themes between papers and sub-themes. Thisallows opportunities
toreviewandrevisecontentasthecourseprogresses, andalsoopportunitiestobuild
rich and meaningful connections between different parts of the course (essential for A*
andforanygoodunderstanding of howthedifferentelementsofreligioninterplay)
Teaching the text and practices alongside each other has been particularly beneficialin
this endeavour as it has enabled pupils to see the interplay between beliefs and
behaviour.

At GCSE, we begin with the beliefs and teachings units as they form the basis of all the
worktofollow. Thereisanargumentthatthisoughttobefollowedbythepractices
sections, butinordertoprovide students withavarieddiet over time, wedo2
themes before returning to the practices. In Y11 we do the most philosophical unit as
this requires more developed thinking, and the medical ethics section, as thisrequires

themost maturity fromstudents. At Alevel we have carefully consideredhowto
structure the course so that each unit builds on previous work, for example, studying
St. Augustine's views on human nature provides important fuel for work on problem
of evil, knowledge of God, death and afterlife.

How is new research relevant to RE included in your teaching?

Researchonhowstudentslearnhasbeenincreasinglyinfluentialinourapproach,
particularly in terms of the homework we set. Now, our homework is focussed on
repetition of learning to consolidate and build long-term memory. In addition, we are
nowmoving to see assessment inasimilar way, withKS3 assessments containing
questions fromall of their past study at KS3, not just the previous unit.

11
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How do you allow for thinking and discussion time in RE?

Inourschool, weallow timeforthinkinganddiscussioninREby
making use of strategies such as ‘think, pair and share’. This enables
smallgroupandwholeclassdiscussionwhichaidchildreninforming
their ownopinions on a topic whilst also considering the views of a
believer. Thisisfacilitatedbytheteachertakingtimeatthestart of
year to map out guidelines for these discussion times so that they
are valuable whilst also being respectful of others.

Howdo teachersensure that pupilslearnand canuse new vocabulary
effectively?

Subjectvocabularyisexplicitly taughtand modelled by
teachers. Pupils are expected to use technical language in

bothoralandwrittenanswers. Knowledge organiserscontain
vocabularylistsandthe learningand testing of vocabularyisa
routine part of RE lessons both in KS3 and GCSE.

12
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How do you know your resources supportlearning?

Most of our resources are written by specialist teachersin the RE department, and
thesearethensharedacrossthedepartment. Thismeansthattheresourcesareeasy
toadaptandimprove when necessary, aswellas ensuring that all of us are teaching
using a good quality source of information.

Wedoourresearchtoensurethat ourresourcesareaccurate, making use of our local
university library and some reliable textbooks, some of which have been used for many
years. Inthisway we canbe confidentin the quality of information contained, butalso
ensure that the resources closely match the aims and objectives of lessons and learning
programmes.

We also careful to ensure that our revision resources closely match the resources we
useinlesson, particularly payingattentiontoformsof vocabularytohelpstudents
become more expert in their use of subject specific terminology.

How does your curriculum sequence ensure progression in pupils’
learning?

Judaism’ isintentionally taught before, but at somedistance from, the ‘Holocaust,
Problemof Evil, and Theodicies’ thisis toensure that misconceptions about Judaism
arenot reinforced and that Judaismis not only viewed through the lense of suffering
ortheHolocaust. Judaismisalsotaught before Old Testament studiessothat
students canunderstandthe development, use, andunderstanding of the Tanakh by
Jewsandnotseeit purelyasaChristiansource. Theteaching of Judaismalsoteaches
some key concepts that are further developedin later units e.g. the development

of /origins of sources of authority, and Creation. As the first unitin RE Judaism also
addressesdiversitywhichwillappearinallotherreligious tradition studied.

13
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What CPDisthere forstaff toensure theyare expertsinthesubject they
teach? How do you ensure that teachers have expertise?

Most RE istaught by specialistswhohave the subjectknowledge and
commitmentto professionaldevelopment toensurethatREiswell
taught. REstaffroutinelyattendRE courses, conferencesand webinarsto
ensure that subject knowledge is up to date.

Thereissome non-specialist teaching (inyear 7and KS4 core RE) - these
teachersare part of the Humanities faculty and are a consistent team.
Thismeansthattheyhave taught the contentforseveralyearsand
attend departmental CPD/meetings to update them on subject
knowledge and best up to date guidance. Collaborative planning, sharing
of resources andeffective communicationacross the teamensures that
the intent of RE is met for all pupils.

Weauditedagainstthenewspecificationsandidentifiedanyareasof
weakness. Bothmembersoftheteamare NATREmemberssowehave
accesstoarichrange of relevantresources. We have an extensive
departmentallibrarysocouldidentifysuitablereading materialsto
develop our ownsubject knowledge. We have attended subject training

from the exam board each year it has been offered and collaborate with
other teachers of the same specification through Facebook groups and
Twitter. Subject knowledge and co-planning of upcoming teachingis a
standing item for departmental meetings.

14
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InourPrimaryschoolwehaveateacherwhoteachesREacrossall
classesandKeyStages. Wehavemadethisdecisionbecauseofher
expertiseandlevelof subjectknowledge. Wedoalsowantto
develop other teachers in their teaching of RE so we have
implemented CPD opportunitiesforall teachers where they observe
REbeingtaughtbythesubjectlead, teamteachalessonandthen
takeonaunitofworkwhilstbeingsupportedbythesubjectlead.
OurREleadregularlyattendsCPDconferencesandcourses, this
trainingis thendisseminated to other staff members through INSET.

15
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How is assessment used to inform teaching?

AtKS4, we use exam questionsinourassessments. With each of theseexamples, we
givewholeclassfeedback. Anoutcomeof thisisthattheteacherisfullyawareofthe
questions on which pupils have struggled and can then employ opportunities to remedy
these weaknesses. Thismight mean re-teachinga particular bit of knowledge, orit might
bemoreofaskillsissue, sotimewillbe taken, perhapsinafuturelesson, toattempta
similar style question again.

Does assessment help pupils embed and use knowledge and develop
their understanding?

Formal assessment at GCSE and A levelis carefully planned to build students’ skill
acrossthelengthofthecourse. MoreistobedoneatKS3toensurethatsomething
similarly effective is implemented.

Additional questions to consider

How does the subject leader/coordinator know the quality of learning that goes on in RE lessons?
What pedagogies are used in RE?

How do you ensure that there is an appropriate level of challenge in RE?
Howaredisadvantagedand SEND pupilssupportedtolearnwellinRE?

How are the various disciplines in REincludedin the curriculum?

How are staffing decisions about classes made?

How does what is learnt in RE contribute to other curriculum areas?

Areyou aware of whatis learnt elsewhere in the curriculum and how it might be relevant to learningin
RE?

16
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IMPACT

The term ‘impact’ primarily means what pupils have learned while they have been at school
(paragraph 190).

Key questions to think about

What have pupils learned from their RE lessons?

Asaresult of the curriculumintentand effectiveimplementation of thatintent, pupils should
know, andbeabletodomore thatwhentheystarted. Thisappliedtoall pupils, including
disadvantaged and SEND pupils, who should have acquired ‘the knowledge and cultural capital
they needtosucceedinlife.’ (paragraph 191). Expect pupils to be involved in discussions with
inspectors ‘about what they have remembered about content they have studied’ (paragraph
195)

Itisalsoimportant to consider how learning in RE makes a contribution to pupils’ spiritual,
moral, social and cultural development, which will always be considered before a final
judgement on overall effectiveness is reached (paragraph 166)

What evidence is there that pupils have reached the agreed end points?

Evidence needstoshow the ‘progress that pupilsare makingintermsof knowingmore,
remembering more and being able todo more’ (paragraph 195). This evidence couldinclude
first-handevidence of what pupils are doing, interviews, observations, work scrutiny, along
with reviews of documents such as schemes of work and long term plans.

How have your RE lessons helped pupils to be ready to move on to their
next stage’?

As learners are being prepared to move on to the next stage (this might be education, training
oremployment), leaders need to show that pupils are ready for this next stage when they leave
their current school. At KS4andKS5, nationally published evidence about pupil destinations
will be used by inspectors.

What are your school’s recent examination results in RE?

Inthoseschoolswhereexaminationsaretaken, resultswillbeseenas ‘usefulindicatorsof
pupils’ outcomes but [as these] results only represent a sample of what pupils have learned. . .
[they will be balanced with] first hand assessment of pupils’ work. (paragraph 191)

17
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Example answers

What do pupils say they are learning in RE?

OurREcurriculumisahugepartofwhatwedoasaschool,itrunsthrough
everythingandthechildrenlovethewayitopensuplinesofenquiryand
enablesthemto have deep discussions. Since puttingabigger onuson REwe
have noticedthatthechildrenareabletomakelinkstothe peoplethey know
within their community and are having discussions at home about events
withinthenews. Ourchildrentruly love REandarealways excitedtofindout
about the lives and beliefs of others.

Feedback from the most recent pupil voice survey indicates
that the curriculumintentis successful. Pupils said that they
enjoyed learning ‘lotsof newfacts’ inREand ‘gettinginvolved
indebates’. They feel that they make good progressin RE and
that thisisevident through teacher feedback, improved test
scoreand ‘being able totake partinadiscussionand know
whatyou’retalkingabout’. Pupilsfeelthattheyhavean
opportunitytospeakandexpressanopinionwithoutfearof
ridicule or any sense of embarrassment.

18
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How have your pupils developed as a result of their RE lessons? smsc

Childrensee themselvesasdetectives throughout asequenceof lessons, collecting
evidence and understanding. This enables the children to see the steps which they
have takenandhowtheirunderstandinghasdeepened. Attheendof theunit of

worktheycananswer the Big Questionusing the correct terminology showing
empathy and respect for all.

Pupils’ learning about different faiths and beliefs, both religious
and non-religious, has promoted an open atmosphere in

lessons, where pupils can express their curiosity about the way
peoplelivebyasking questionsandexploringanswers. Allof
thishashelpedpupilstoreflectonwhatinfluencestheirown
actionsandbeliefs, andhasledthemtowrite some personal

and reflective poems on this theme.

Does pupils’ work reflect the subject’s intent?

Pupilworkisregularlymonitoredandcomparedacrossclassestoensure
consistency andstandards. Writtenworkevidences the curriculumintent. A
recent focus on Humanities as part of departmental evaluation noted that
focused conversation between pupils and collaborative learning was
particularly goodin RE lessons where the use of structures to support
dialogue has enabled pupils to growin confidence and competence because
of the opportunities to share thinking and ideas with others.

19
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What do recent examination results tell you about the RE curriculum and
how it could be improved?

How did your results compare to those of other subjects in your school,
and those of other schools?

The nature of our entry makes it difficult tomatch results
atother schools, though there is evidence to suggest our
resultsarecreditable, namely, aswe enterstudentsfrom
across the attainmentrange, overallresults are likely to

be lower thaninschools where RSisa GCSE option. At

KS5, data shows that we compare favourably toresults at
other schools.

20
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What other evidence beyond exams is used to make judgements about
curriculum impact?

Regularwholeschoolstudent voice feedbackgives
us anindication of students' views. These are used
both forinformalreflectionaswellasformore

formal subject reports to line managers.

REisafocusof theschool’sdevelopment planwith theintentionof applyingfor
REQM Gold during this academic year. Throughout all lessons there is the
opportunityfortalkanddebateinordertoprepareforwriting, underpinnedbya
wide range of reading opportunities and a rich, relevant vocabulary. The
developmentof Critical Thinkingskillsand the future Global Citizenisawhole school

priority.

Our annual pupil and parental surveys show support for the relevance
of our RE curriculum which all children have been able to access and
showgrowth. Pupils have shared opinionson how RE hashelpedto
prepare them for life in Modern Britain and has helped them to
develop positive attitudes alongside our “No Outsiders” ethos. They
enjoy the range of learningstyles and find the subject challenging and
exciting. Theyarelooking forward toRE lessonsat highschooland
beyondandwilloftencommentanddebate REitemsinthe media.

21
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Additional questions to consider

What difference does the RE curriculum make to pupils’ knowledge and understanding of religion and
worldviews?

What difference does the RE curriculum make to pupils when they're outside of school?

How does evidence about impact influence future practice?

What evidence is there of pupils’ learning?

How does your RE lessons impact pupils’ and the wider school community?

How have RE lessons helped improve pupils’ reading?

Does pupils’ understanding of why they study RE reflect the subject’s intent?

What can be learnt from other departments/schools about how toimprove these results?
Howdotheresultsfromkeycontextualgroupscomparewiththosenotinthose groups?

How many pupils went on to study RE at the next level?

What does feedback about the impact of RE tell you about the quality of the RE curriculum?

22


http://www.natre.org.uk/

