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Understanding the new
Ofsted framework in the RE
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This document has been written to support teachers of RE, subject leaders and coordinators in
all school subject to the new Ofsted framework, published in May 2019 for inspections from
September 2019.
In this document, we will focus on Part 2 of the School Inspection Handbook, which focusses on
how schools are judged, and more particularly, on the section within titled ‘The quality of
education’ (p41) which contains information on what have become known as the 3 Is – Intent,
Implementation and Impact.
The aim of this document is to help teachers understand what Ofsted means by these three
terms by:
• explaining what they mean in the context of RE,
• providing example answers to questions that an Ofsted inspector might ask
• listing additional questions that you might want to think about
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INTENT
The term ‘intent’ refers to ‘the extent to which the school’s curriculum sets out the knowledge
and skills that pupils will gain at each key stage’ (paragraph 168)

Key questions to think about
What is the intention of the RE curriculum in your school? How does this
contribute to the whole school intent?
Within the context of the whole school intent, you need to be clear about the intention of RE.
This means being clear about the knowledge and skills your pupils will gain at each key stage in
RE, but also how this contributes to the wider school intent and ethos.
Beyond this, it should be clear how RE will contribute to ‘the knowledge and skills that pupils
need in order to take advantage of opportunities, responsibilities and experiences of later life’
(paragraph 170). The contribution that RE can make to preparing pupils for life in modern
Britain will be significant.

Are there clearly defined and agreed end points for each key stage?
Leaders should think carefully about the end points the curriculum is building towards. This
means that it should be clear ‘what pupils will be able to know and do at those end points’
(paragraph 177)

Does the sequencing of the curriculum enable pupils to build towards the
defined end points?
Leaders will be expected to ‘have sequenced the curriculum to enable pupils to build their
knowledge and skills towards the agreed end points’, ensuring ‘that this content is taught in a
logical progression, systematically and explicitly’ so that all pupils can acquire the reach the
agreed end point. (paragraph 177)

What is the role of RE in contributing to pupils’ SMSC development?
There are many ways that RE can contribute to pupils’ spiritual, moral, social and cultural
development; these include learning about different people’s faiths, reflecting on their own
beliefs, investigating moral and ethical issues, working with others from different backgrounds
(see the Shared Space project for more on how RE contributes to this), understanding cultural
influences and showing respect for different faiths and cultural diversity (paragraphs 215-219)
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Example answers
What are the educational aims of RE in your school?
The Curriculum as a whole
In Foundation Stage we focus on experiential learning, development of the whole child
and whole class creative experiences that lead to deep learning and the embedding of
key skills. As the children move further into Key Stage 1, we ensure the retention of the
creativity found in Foundation Stage while moving pupils towards the skills needed to
increase their knowledge and understanding of the subject.
The RE Curriculum
In Foundation Stage, RE is experiential, creative and reflective. Children are given time
to think, talk about and consider the world around them and the beliefs of others within
their community. Through creative opportunities, independent and teacher led tasks,
they are able to find out about places of worship and believers. Children are
encouraged to use technical vocabulary to share their understanding with their peers
and adults working within the classroom. As the children move into Key Stage One,
these opportunities for experiential learning continue and RE remains creative. The
children are given further opportunities to look at religions and non-religious
worldviews in increasing depth, building on the knowledge acquired in the Foundation
Stage.

The school’s vision and educational aims for religious education
are to provide a rigorous academic curriculum that is ambitious,
challenging, enriching and inclusive. This is in line with the
school’s aim to encourage high aspirations in order to maximise
progress and to enable all pupils to experience the joy of success.
Our aims and vision for RE also reflect the intent of the locally
agreed syllabus which are 'to support pupils' personal search for
meaning by engaging enquiry into the question 'what is it to be
human?' through exploring answers offered by religion and
belief.
Our intent is to provide an academic RE curriculum that enables
pupils to hold balanced and informed conversations about
religion and worldviews.
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We aim to develop young people with a high level of religious
interpretation and an understanding of the social, historical,
political and cultural factors which impact religious belief and
expression. As a post-16 institution we aim to build on the
4 and prepare our students for adult life.

literate for the 21st Century.

in each module.

Does every teacher understand the intent for RE?

As a staff we have worked together to discuss the RE

talk about our RE curriculum and its intent. We have also
do more of and which areas we need to focus on more to
ensure that our children achieve deep learning.
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What does a religiously educated pupil look like at the end of this key
stage?
We have a clear plan for what pupils should know and be able to do in RE by the end of

respectful dialogue about religious, philosophical and ethical issues.

Additional questions to consider
What are the intentions of your school curriculum?
What is the intention of the RE curriculum in your school?
What does your Locally Agreed Syllabus say about the aims and purposes of RE?
What is the vision for RE in your school?
How does RE make a difference to your pupils?
How does RE in your school compared with the aims and purposes of RE in the Locally Agreed
Syllabus and other national documents?
When did you last review the aims and purposes of RE?
Are pupils involved in discussion of curriculum intent?
Is there a difference in intent between core RE and examined RS?
What is the curriculum intent for RE at Key Stage 5?
Do SLT and governors understand the curriculum intent for RE?
What wider principles inform your curriculum intent?
On what basis have you selected the exam specifications you teach?
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IMPLEMENTATION
In order to evaluate the implementation of the curriculum, the focus will be on how the
curriculum is taught at subject and classroom level. (paragraph 180)

Key questions to think about
How does RE form part of the wider curriculum model?
Schools will need to their decisions about the time, place and role that RE has in the school
timetable. This should reflect the wider school intent, ensuring that pupils study ‘the basic
curriculum, which includes the national curriculum, religious education and age-appropriate
relationship and sex education’ (paragraph 172). While Academies are free to construct their
own curriculum, they ‘are expected to offer all pupils a broad curriculum that should be similar
in breath and ambition’ (paragraph 172). This means that ‘Academies must include English,
mathematics, science and religious education in their curriculum.’ (footnote 68, page 42)

How does the curriculum sequence enable pupils to make progress and
ensure learning?
Learning is defined in the Ofsted handbook as ‘an alteration in long-term memory’ (paragraph
182). In order to achieve this, the curriculum needs to be in an order so that ‘new knowledge
and skills build on what has been taught before’ (paragraph 181), meaning pupils can ‘connect
new knowledge with existing knowledge’ and work towards clearly defined end points.’

What expertise is there amongst the teachers of RE? What CPD is there for
teachers of RE to ensure that they are experts in what they are
teaching?
It is important the teachers have expert knowledge in RE. Where teachers lack expertise, they
should be ‘supported to address gaps in their knowledge’.

What concepts, knowledge and skills are found at the heart of your
lesson? How do these fit with the wider RE curriculum?
Progression of pupils to the agreed end points is of crucial importance, and so teachers should
know how what is happening in a lesson contributes to the sought after progress. Using their
expertise, teachers ought to present information clearly to enable pupils to understand key
concepts (paragraph 181)
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How is assessment used to inform teaching? How is it used to help
pupils use what they know and to develop their understanding?
Effective assessment should ‘help pupils embed knowledge and use it fluently’ to develop their
understanding whilst assisting ‘teachers in producing clear next steps for pupils’ (paragraph
183). This can refer to both formative and summative assessment, which should both be used
‘to support the teaching of the curriculum’ (paragraph 183).

Example answers
How do you take account of pupils’ prior learning to ensure progression
to expected end points?

key terminology to check which terms are already familiar to pupils.

How does your teaching help pupils develop long term memory and
mastery?

understanding. Retrieval of relevant prior learning at the start of each topic aims to
used; this is because the act of recalling information from memory actually helps to
strengthen the memory itself. Frequent testing does not just help measure
understanding, it helps develop understanding.
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How does RE form part of the wider curriculum model?

RE is taught to all students at KS3 and KS4. The school’s ethos

timetable for RS to be set on its own. At the end of Y11, all pupils are
entered for the GCSE exam.

strongly to other areas of the curriculum. Through planning we ensure that

styles. For this reason, we ensure that each term there is an extended writing
opportunity in each year group that is based upon an RE concept or topic that we
have been studying.
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What concepts, knowledge and skills are at the heart of your lesson?
How does this fit with the wider RE curriculum?

about the concept of atonement and linking it to Christian
prior learning about both Christian beliefs and Christian
practices, but it enabled the pupils to deepen their
diverse practices.

Christianity. This was evident when older pupils were exploring and
identifying moments of challenge and trust in the life of Moses.’ (SIAMS

enables children to dig deeply into concepts and develop a firmer
understanding of key beliefs.

How do you know pupils are making progress towards defined end
points?

Our curriculum is designed to develop a suite of skills, and these skills are found as a
in the work we do and in the assessments the pupils take, we can keep an eye on how
score, but in qualitative judgements from reading answers

10

Copyright: NATRE
www.natre.org.uk

How have you constructed a curriculum that meets the aims and
purposes of your chosen exam specific ation?

cannot gain the top marks unless you realise the synopticity between the units. We
to review and revise content as the course progresses, and also opportunities to build
and for any good understanding of how the different elements of religion interplay)
this endeavour as it has enabled pupils to see the interplay between beliefs and
behaviour.

work to follow. There is an argument that this ought to be followed by the practices
sections, but in order to provide students with a varied diet over time, we do 2

the most maturity from students. At A level we have carefully considered how to

of evil, knowledge of God, death and afterlife.

How is new research relevant to RE included in your teaching?

questions from all of their past study at KS3, not just the previous unit.
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How do you allow for thinking and discussion time in RE?

In our school, we allow time for thinking and discussion in RE by

are valuable whilst also being respectful of others.

questions that the RE curriculum brings. We aim to ensure that all thinking and

thinking and active response.

How do teachers ensure that pupils learn and can use new vocabulary
effectively?

Subject vocabulary is explicitly taught and modelled by

routine part of RE lessons both in KS3 and GCSE.
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How do you know your resources support learning?

using a good quality source of information.

programmes.

become more expert in their use of subject specific terminology.

How does your curriculum sequence ensure progression in pupils’
learning?

or the Holocaust. Judaism is also taught before Old Testament studies so that

addresses diversity which will appear in all other religious tradition studied.
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What CPD is there for staff to ensure they are experts in the subject they
teach? How do you ensure that teachers have expertise?

Most RE is taught by specialists who have the subject knowledge and
commitment to professional development to ensure that RE is well
ensure that subject knowledge is up to date.

This means that they have taught the content for several years and
attend departmental CPD/meetings to update them on subject

the intent of RE is met for all pupils.

We audited against the new specifications and identified any areas of
weakness. Both members of the team are NATRE members so we have
access to a rich range of relevant resources. We have an extensive
departmental library so could identify suitable reading materials to

standing item for departmental meetings.
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In our Primary school we have a teacher who teaches RE across all
classes and Key Stages. We have made this decision because of her
expertise and level of subject knowledge. We do also want to
develop other teachers in their teaching of RE so we have
RE being taught by the subject lead, team teach a lesson and then
take on a unit of work whilst being supported by the subject lead.
Our RE lead regularly attends CPD conferences and courses, this
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How is assessment used to inform teaching?

At KS4, we use exam questions in our assessments. With each of these examples, we
give whole class feedback. An outcome of this is that the teacher is fully aware of the

be more of a skills issue, so time will be taken, perhaps in a future lesson, to attempt a
similar style question again.

Does assessment help pupils embed and use knowledge and develop
their understanding?

across the length of the course. More is to be done at KS3 to ensure that something
similarly effective is implemented.

Additional questions to consider
How does the subject leader/coordinator know the quality of learning that goes on in RE lessons?
What pedagogies are used in RE?
How do you ensure that there is an appropriate level of challenge in RE?
How are disadvantaged and SEND pupils supported to learn well in RE?
How are the various disciplines in RE included in the curriculum?
How are staffing decisions about classes made?
How does what is learnt in RE contribute to other curriculum areas?
Are you aware of what is learnt elsewhere in the curriculum and how it might be relevant to learning in
RE?
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IMPACT
The term ‘impact’ primarily means what pupils have learned while they have been at school
(paragraph 190).

Key questions to think about
What have pupils learned from their RE lessons?
As a result of the curriculum intent and effective implementation of that intent, pupils should
know, and be able to do more that when they started. This applied to all pupils, including
disadvantaged and SEND pupils, who should have acquired ‘the knowledge and cultural capital
they need to succeed in life.’ (paragraph 191). Expect pupils to be involved in discussions with
inspectors ‘about what they have remembered about content they have studied’ (paragraph
195)
It is also important to consider how learning in RE makes a contribution to pupils’ spiritual,
moral, social and cultural development, which will always be considered before a final
judgement on overall effectiveness is reached (paragraph 166)

What evidence is there that pupils have reached the agreed end points?
Evidence needs to show the ‘progress that pupils are making in terms of knowing more,
remembering more and being able to do more’ (paragraph 195). This evidence could include
first-hand evidence of what pupils are doing, interviews, observations, work scrutiny, along
with reviews of documents such as schemes of work and long term plans.

How have your RE lessons helped pupils to be ready to move on to their
next stage?
As learners are being prepared to move on to the next stage (this might be education, training
or employment), leaders need to show that pupils are ready for this next stage when they leave
their current school. At KS4 and KS5, nationally published evidence about pupil destinations
will be used by inspectors.

What are your school’s recent examination results in RE?
In those schools where examinations are taken, results will be seen as ‘useful indicators of
pupils’ outcomes but [as these] results only represent a sample of what pupils have learned . . .
[they will be balanced with] first hand assessment of pupils’ work. (paragraph 191)
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Example answers
What do pupils say they are learning in RE?

understand what people do.

Our RE curriculum is a huge part of what we do as a school, it runs through
everything and the children love the way it opens up lines of enquiry and

about the lives and beliefs of others.

score and ‘being able to take part in a discussion and know
what you’re talking about’. Pupils feel that they have an
opportunity to speak and express an opinion without fear of
ridicule or any sense of embarrassment.
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How have your pupils developed as a result of their RE lessons? smsc

have taken and how their understanding has deepened. At the end of the unit of
work they can answer the Big Question using the correct terminology showing
empathy and respect for all.

and non-religious, has promoted an open atmosphere in
people live by asking questions and exploring answers. All of
this has helped pupils to reflect on what influences their own
actions and beliefs, and has led them to write some personal
and reflective poems on this theme.

Does pupils’ work reflect the subject’s intent?

Pupil work is regularly monitored and compared across classes to ensure

focused conversation between pupils and collaborative learning was
particularly good in RE lessons where the use of structures to support
of the opportunities to share thinking and ideas with others.
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What do recent examination results tell you about the RE curriculum and
how it could be improved?

between different parts of the course and we have also
established an extension library which focus on extension and

How did your results compare to those of other subjects in your school,
and those of other schools ?

We overperformed according to GCSE AQA compared to other 'similar
level we were above the national average with grades.

be lower than in schools where RS is a GCSE option. At
other schools.
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What other evidence beyond exams is used to make judgements about
curriculum impact?

group with each year group.

both for informal reflection as well as for more
formal subject reports to line managers.

RE is a focus of the school’s development plan with the intention of applying for
REQM Gold during this academic year. Throughout all lessons there is the
opportunity for talk and debate in order to prepare for writing, underpinned by a
wide range of reading opportunities and a rich, relevant vocabulary. The
priority.

show growth. Pupils have shared opinions on how RE has helped to
prepare them for life in Modern Britain and has helped them to

exciting. They are looking forward to RE lessons at high school and
beyond and will often comment and debate RE items in the media.
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Additional questions to consider
What difference does the RE curriculum make to pupils’ knowledge and understanding of religion and
worldviews?
What difference does the RE curriculum make to pupils when they're outside of school?
How does evidence about impact influence future practice?
What evidence is there of pupils’ learning?
How does your RE lessons impact pupils’ and the wider school community?
How have RE lessons helped improve pupils’ reading?
Does pupils’ understanding of why they study RE reflect the subject’s intent?
What can be learnt from other departments/schools about how to improve these results?
How do the results from key contextual groups compare with those not in those groups?
How many pupils went on to study RE at the next level?
What does feedback about the impact of RE tell you about the quality of the RE curriculum?
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